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Creativity @
at the Core

Module 20

HANDOUT Title: UDL Lesson Template Page 1 Handout #: 10a

Content:

Title Of Lesson:

Author:

Grade Level:

Number of Classes Needed for Lesson:

Objective:

The California Arts Standards Addressed:

Prior Learning Connections:

Differentiation/Accommeodations:
(What accommodations do you need to make for the various students in your class including
students with IEPs or 504s7)

Assessments:

Lesson Process:

CALIFORNIA COUNTY SUPERINTENDENTS
ARTS INITIATIVE
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Creativity @
at the Core

Module 20

HANDOUT Title: UDL Lesson Template Page 2

Content:

Lesson Process (continued):

Materials Needed:

Notes/Reflection:
(Any thoughts about the lesson, now that you've taught it? Likes? Improvements? Etc.)

UDL Principles:
s Multiple Means of Engagement

® Multiple Means of Representation

* Multiple Means of Action and Expression

Handout #: 10b

PN <4
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Creativity @
at the Core

Module 20

HANDOUT

T UbL
=

Title: UDL Flow Chart

Flowchart

Is there a clear goal, aligned to state
standards, for the lesson? Mote: It must
be clear to all stakeholders what
students should know or be able todo as
a result of the lesson,

Before the lesson begins, do students
have options to sell-reflect on the
standard and their background
knowledge: take a diagnostic
assessment, or view exemplars, rubrics,
ett... to help foster self-reflection and
gr:lal -setting?

Do studEnLS ave options of the methods |
and materials they will use to learn the
content and/or skills? For example,
through multiple means (books, digital
tools, teacher instruction, collaboration,
etc...), multiple scaffolds I:ExEmplarS
reference sheets, peer-review, rubrics),
and tech materials (assistive tech]

Are therr—.- numerous opportunities for
students to monitor their progress so
they can sell-reflect and make better
choices, optimize challenge and/or
receive additional suppurt as necessary?

Do 5Ludenr.ﬁ ve options and choices
for how they will demonstrate that the'y
met the standard? {Mote: ALL options
have to demonstrate standards are met,
soif the standard is that students will
SOLVE guadratic equations, all
options/choices/tools need to align to the |
standard.)

Did all students meet/exceed the
standard set forth at the beginning of
the process?

Dr. Katie Movak, EAD

You're not quite there yet! UDL is all about *firm goals,
flexible means,” and requires a clear goal to design options
and choices.

You're not quite there yet! UDL requires students to
self-reflect to foster strategic planning so you nead to build
an opportunity for students to reflect on goal/standard and
consider what they already know and how they learn best,
s0 they can make appropriate choices to parsonalize their
learning as they work to meet/exceed the standard.

You're not quite there yet! UDL curriculum is focused on
providing multiple pathways in to meat firm goals
through multiple methods. If all students are expected to
leamn the same material in the same way, without options
for them to build background knowledge, access
additional resources for suppaort/challenge/etc. .. it would
be considered “one-size-fits-all”

You're not quite there yet! The goal of UDLis to help all
students become expert learners, or purposeful, strategic,
resourceful students. They need numerous apportunities
to reflect on their progress, set goals for their
improvement, and monitor the effectiveness of their
choices on their ability to meet the standard,

You're not quite thare yet! UDL curriculum is focused on
providing multiple pathways so students can
demonstrate competency using multiple means of
action and expression. Without options for scaffolds
and supports and/or more rigorous challenges, not all
students will be equally engaged.

It's time to look at data and determine which students
may need intervention and/or enrichment and consider
which barriers prevented them from meeting the
standard. This will support you in incorporating
additional options and choices on the next lesson. Don't
worry - you're getting closel

Woohoo! It looks like you universally designed a lesson toward a specific
standard. Next, maximize generalization and transfer to determine if students
can apply the skill on a more standardized measure. [f they know the content
and can apply the skill. and they understand themselves as learners, they should
be able to transfer that knowledge! If not, consider which barriers prevented
the transfer and design  lesson with a goal to eliminate that barrier!

Handout #: 11
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Creativity @
at the Core

Module 20

HANDOUT Title: UDL Progression Rubric Page 1

Content:

UDL Progression Rubric

Katie Novak & Kristan Rodriguez

Optimize
individual
choice and

options for
recruiting
interest (7)

(7.1)

Optimize
relevance,
value, and
authenticity
(72)

Minimize
threats and
distractions
(7.3)

UDL Progression Rubric | Page 1
Movak & Rodriguez | ©@2018

Offer choices in what
students learn (e.g.,
“choose a country to
study” rather than "study
France"), how students
learn (e use books,
videos, and/or teacher
instruction to build
understanding), and
how they express what
they know (e.g, “you can
create poster or write
paragraph”).

Offer options that
highlight what your
learners deem relevant,
valuable, and meaningful.
For example, you may
conduct a student

survey and then make
instructional decisions
based on areas of interest.

Offer options that reduce
threats and negative
distractions for everyone
to create a safe space in
which learning can occur.
For example, have choices
for seating, collaborative
work, and clear PBIS
expectations.

o

Proficient

Encourage students to
choose from multiple
options to determine
what they learn (guided
by standards), how they
learn, and how they
express what they know.
Encourage students

to suggest additional
options if they can still
meet the standard.

Encourage students to
share what is relevant,
valuable and authentic
to them and encourage
them to suggest teaching
and assessment options
that would allow them to
meet a defined standard,
tying in their interests,
culture, and personal
strengths. This may

be done in 2 weekly

exit ticket, or class
discussion, for example.

Collaborate with stu-
dents to define class-
room norms and PBIS
expectations and encour-
age students to help to
design the classroom

so there are multiple
options for seating, col-
laboration, etc.

Handout #: 12a

Progressing Toward
Expert Practice

Empower students

to make choices or
suggest alternatives
for what they will
learn, how they will
learn, and how they
will express what they
know in authentic
ways. Free them to
self-monitor and reflect
on their choices with
teacher facilitation
and feedback but not
explicit direction.

Empower students

to make connections
between the content,
their own interests, and
then push them to link
their understanding to
authentic real-world
scenarios and authentic
assessments so they
can design their own
learning experiences
with coaching from the
teacher. For example,
instead of assigning a
lab or giving students
the choice of two labs,
empower themto
design their own lab
based on the standard
and their scientific
interests.

Empower students

to self-advocate and
collaborate to identify
threats and distractions
and then create
creative solutions that
will allow them to excel.
Student woice drives
the enwironment.

CAST | Until learning has no limits"
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Creativity @
at the Core

Module 20

HANDOUT Title: UDL Progression Rubric Page 2

Content:

Heighten
salience of
goals and
objectives
(8.1)

Provide options
for sustaining
effort and
persistence (g)

Vary demands
and resources
to optimize
challenge
82)

Foster
collaboration

Increase

mastery-
oriented

feedback
(2.4)

LIDL Progression Rubric | Page 2
MNovak & Rodriguez | ©@2018

Build in *reminders”

of both goals and their
wvalue. For example,
write standards on the
board and/or at the
top of assessments and
projects.

Provide options for
students to learn content
with clear degrees of
difficulty. For example,
"Explore one of the
following resources to
learn about the Civil
War.." and there may be a
rigorous primary source
document and a video.

Provide opportunities
for students to learn

how to work effectively
with others. For example.
create cooperative
learning groups with
clear goals, roles, and
responsibilities.

Provide feedback

that guides learmers
toward mastery rather
than a fixed notion

of performance or
compliance. For example,
provide feedback that
encourages the use of
specific supports and
strategies in the face of
challenge.

Encourage students

to collaboratively
discuss goals in light of
students’ own passions
and interests and to
choose from various
options to reach the
goals.

Provide multiple options
for students to learn
content with clear
degrees of difficul ty
which will require
them to reflect on the
standard and their own
strategy for learning.
For example, "Choase
two of the following

six resources to learn
about the Civil War_"
and there may be
rigorous primary source
documents, summary
documents, videos, and/
or a podcasts from a
professor.

Develop a classroom
that values collaborative
groupwork. Students
construct their own
groups and create their
W Zroup Morms,
responsibilities, etc. and
students often seek out
and work with diverse
partners.

In addition to providing
emerging feedback,
empower students

to provide mastery-
oriented feedback to
each other to support
specific improvement
and increased effort and
persistence.

Handout #: 12b

Progressing
Toward Expert

Practice

When given the
learning standard,
have students create
personal goals for how
they will learn the
content, express the
content, and challenge
themselves throughout
the process.

Empower students
to select their own
content and/or own
assessments, based
on standards, and
encourage them to
collaborate to add to
the multiple options
offered to challenge
themselves and
identify appropriate
resources that connect
to their interests and
passions.

Create a classroom
culture where students
work together to
define goals, create
strategies, provide
feedback to each other
and push each other
with mastery-oriented
feadback while
building integrative
thinking.

Implement proficient
practice and also
empower students

to use mastery-
oriented feedback
independently to
self-reflect, self-direct,
and pursue personal
growth in areas of
challenge.

CAST | untillearning has no limits"
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Creativity @
at the Core

Module 20

Content:

Engagement

Provide options
for self-
regulation (9)

Mowvak & Rodriguez

=l

orc nf

i

Promote
expectations
and beliefs
that optimize
motivation
(1)

Facilitate
personal
coping skills
and strategies
(9.2)

Develop self-
assessment
and reflection
(9.3)

UDL Progression Rubric | Page 3
| ©2018

HANDOUT Title: UDL Progression Rubric Page 3

Teach students about the
pawer of perseverance
and use language and
feedback that will allow
all students to see
themsehves as capable
learners.

Offer reminders, models,
and tools, to assist
learners in managing and
directing their emotional
responses. For example,
use stories or simulations
to demonstrate coping
skills. Offer options

for stress release such

as alternate seating,
fidget tools, mindfulness
breaks, etc.

Provide students

with tools so they are
reflecting on their
learning through rubrics,
self-assessment, etc.

Foster conversations
with students to develop
relationships and make
authentic connections
and use their personal
passions and interests
to help inspire them

and push them toward
SLICCESS.

Empower students

to deal with difficult
challenges by allowing
them to choose from
multiple strategies to
regulate their learning
(e arelaxation corner,
put on headphones, take
awalk).

Offer multiple

models and scaffolds
of different self-
assessment technigues
50 students can identify
and choose ones

that are optimal. For
example, these might
include ways to collect,
measure, and display
data from their own
behavior and academic
performance for the
purpose of monitoring

growth.

Handout #: 12¢

Progressing
Toward Expert

Practice

Create a dassroom
culture where students
are empowered and
able to support their
own self-talk and
support one another's
positive attitudes
toward learning.

Encourage students to
self-reflect, accurately
interpret their feelings,
and use appropriate
coping strategies and
skills to foster learning
for themselves and
their classmates.

Create a culture where
students consistently
reflectonthe

learning process and
assessments so they
become self-directed
learners who grow
over time.

CAST | until learning has no limits
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at the Core

Module 20

3 HANDOUT _ Title: UDL Progression Rubric Page 4

Content:

Brey

Representation
Provide Offer ways of Create resources and
] customizing materials that address
options for the display of variability and meet the
perception (1) information needs of more students
{11) {eg. large size print,
additional white space,
visuals).
Offer Provide an embedded
alternatives option for any
for auditory information presented
information aurally. For example, use
(12) closed-captions when
playing a videa.
Offer Provide an embedded
alternatives option for students so
for wisual they don't have to rely
information on visual information.
(1.3) For example, reading

aloud to the class while
they read along.

UDL Progression Rubric | Page 4
MNowvak & Rodriguez | @2018

Create resources

and materials that
students can access
electronically. Allow
students to use their
devices to interact with
textual, visual and audio
information so they can
personalize, take notes,
increase/decrease size/
volume, etc.

Provide multiple
options for students to
choose alternatives to
learn content so they
don't have to rely on
auditory information
(e.g., closed captions for
video or the choice of
reading a text).

Provide multiple
options for students to
choose alternatives to
learn content so they
don't have to rely on
visual information (e.g,
listen to audiobook
instead of reading or
choose to work with
teacher for short pre-
sentation).

Handout #: 12d

Empower students
to choose resources

and materials that
best meet their needs
(e.g., watch a video OR
explore a handout) so
they can personalize
their learning
themselves without
explicit direction from
ateacher.

Empower students
to select auditory
alternatives as well as
provide them with a
framework to locate
additional, reputable
resources to build
their understanding
{e.g., resources on
how to determine if 2
website or author is
credible).

Empower students to
select alternatives to
visual information as
well as provide them
with a framework

to locate additional,
reputable resources
to build their un-
derstanding (e.g.,
resources on how to
determine if 3 website
or author is credible).

CAST | Until learning has no limits”
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at the Core

Module 20

Content:

o e i B s

Réb esentation

Clarify

vocabulary
and symbaols

Provide
options for

language, (21)
mathematical
expressions,

and symbols (2)

Clarify syntax
and structure
(22)

Support
decoding

of text,
mathematical
notation, and
symbaols

(23)

Promote
understand-
ing across
languzges
2.4)

lustrate

through

multiple
media
[25)

2018
=AU 10

MNowvak & Rodriguez

] HANDOUT _ Title: UDL Progression Rubric Page 5

Translate idioms, archaic
expressions, culturally
exclusive phrases, and
slang. For example, ex-
plicitly teach vocabulary
to students using defini-
tions, visuals, explana-
tions, and examples.

Clarify unfamiliar syntax
finlanguage or in math
formulas) or underlying
structure (in diagrams,
graphs, illustrations,
extended expositions or
narratives). For example,
highlight the transition
words inan essay.

Provide direct
instruction, prompts,
and scaffolded materials
for students who
struggle to comprehend
information. Or provide
alternatives, such as
visuals, to suppart this
understanding.

Provide zlternative
presentations of mate-
rial, especially for key
infarmation or vocabu-
lary. For example, make
key informationin the
dominant language le.g.,
English) also available
in the first languages of
learners with limited-En-
glish proficiency. Also,
use images AND words,
show opposites, etc.

Present key concepts
in one form of symbolic
representation (eg.,

an expository text or a
math equation) with an
alternative form (eg.,
an illustration, diagram,
video, etc.)

CAST | Until learning has no limits

In addition to emerging
practice, provide
students with explicit
instruction in context
clues so they can
independentty learn
words unfamiliar to
them.

Provide students with
resources that will
allow they themselves
to clarify syntax and
structure (such as
dictionaries, math
reference sheets,
thesaurus, etc)

Provide strategies and
materials (e.g, math
reference sheets,
context clue strategies,
and so forth) that lower
barriers to understand
and help students figure
out notations, symbols,
or problems.

Provide students with
access to tools such

as apps, websites, and
dictionaries to translate
material under study
and to collaboratively
build understanding.

Present students

with multiple

options and symbolic
representations to make
meaning and allow them
to choose options to
build comprehension.

Empower students to
use available resources
to work collaboratively
to determine authentic
ways to use relevant
vocabulary.

Empower students
to preview material
under study, highlight
areas inneed of
clarification, and
choose appropriate
resources to build
knowledge and
understanding.

Empower students to
independently utilize
learned strategies

to decode text,
mathematical notation,
and symbuols.

Empower students to
independently utilize
options to translate
material under study,
collaborate to build
understanding using
tools, apps, etc.

Empower students

to choose effective
resources from
multiple options

with multiple
representations so
not all students are
required to learn from
the same resources.

Handout #: 12e

PN <4
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Creativity @
at the Core

Module 20

Content:

Provide Activate
or supply

options for Soher o
comprehension GREEEE
] (31)

Highlight
patterns,
critical
features, big
jdeas, and
relationships
(22)

Guide
information
processing,
visualization,
and
manipulation
(23)

Maximize
transfer and
peneralization
(24)

UDL Progression Rubric | Page &

Movak & Rodriguez | ©2018

] HANDOUT _ Title: UDL Progression Rubric Page 6

Provide all students with
background information
on content using direct
instruction with options
for visuals, audio, etc

Provide explicit cues

or prompts to help
students recognize the
maost important features
in infarmation. For
example, teach students
to use outlines, graphic
organizers, highlighters,
etc.

Provide all students
with materials,
strategies, and tools

to support processing
and visualization. Tools
include manipulatives
(i.e, counting cubes),
plossaries, graphic
organizers, and more.

Model explicit strategies
students can use to trans-
fer the information they
hawe to other content
areas and situations. For
example, show howthe
knowledge could be used
in another class or be
used to make compar-
isons across content in
the class (such as text to
text comparisons).

CAST | Until learning has no limits

Provide students with
options that supply or
activate relevant prior
knowledge, or link to the
prerequisite information
elsewhere. For example,
use advanced organizers
eg., KWL methods,
concept maps) and then
encourage students to
select resources that
will allow them to build
appropriate background
knowledge.

Provide students with
options and multiple
strategies to support
recognition of the mast
important features

in information. For
example, allow them
to use outlines, graphic
organizer, highlighter,
word cloud apps, and
other organizing tools.

Provide students with
options of multiple
materials, strategies,
and tools to use to
support processing and
visualization, such as the
option to make visual
notes_use technology
to locate images, andfor
select and use manipula-
tives, etc.

Provide options for
meaningful transfer,
such as interdisciplinary
projects, where
students can make
authentic connections
and apply knowledge

in meaningful ways in
other content areas and
in authentic situations.

Empower students

to determine gaps in
their own background
knowledge and then
select appropriate
resources to build that
knowledge inorder to
achieve the poals of a
lesson. For example,
begin with a diagnostic
assessment and ask
students toreflect
and create a strategy
for filling in gaps in
learning.

Empower students

to self-reflect to
determine the most
effective strategies
for highlighting critical
information and inde-
pendently select the
strategies that allow
them to support recog-
nition of patterns, crit-
ical features, big ideas,
and relationships.

Empower students

to self-reflect and
independently choose
the most appropriate
materials, strategies,
and tools to guide in-
formation processing,
visualization, and ma-
nipulation, searching
for additional tools and
strategies, if necessary.

Encourage students
to apply knowledge
and skills learned
inclass toenhance
their understanding
of content, design of
their own authentic
projects, and express
their knowledge and
understanding in
authentic, real-warld
scenarios.

Handout #: 12f
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at the Core

Module 20

HANDOUT Title: UDL Progression Rubric Page 7

Content:

WVary the
methods for
response and
navigation
41)

Provide
optionsfor
physical
action (4

Ciptimize
access to tools
and assistive
technaologies
42

Use multiple
media for
CoOMmMmUnICEtion
{5.1)

Provide
options for
expression
and
communi-
cation (3)

Use multiple
tools for
construction
and
composition
{52

Build fluencies
with graduated
fevels of
suppaort for
practice and

performance
{5.3)

UDL Progression Rubric | Page 7
Movak & Rodriguez | ©2018

Provide more than one option
for the methods used for
response and navigation within
the same assignment For
example. some students may
use |Pads while others write by
hand.

Allow some students to use
assistive technologies for
navigation, interaction, and
composition if required by an
IEP or 504

Provide more than one way

to answer on assessments so
students can express their
understanding without barriers
Taking a traditional test may be
one option, but so, too, could be
an oral presentation or writing

an essay.

Provide the choice of more
than one tool or strategy to
help students express their
knowledge. For example,
allow students to compose
aresponse using tradrtional
pen and paper or allow
them to create amultimedia
presentation on their device

Implement a scaffolding
model from teacher-directed
to collaborative groups to
independent work, slowly
releasing responsibility to
students. For example, in
collaborative work, assign
team members specific tasks
and manitor their progress
before moving to ndependent
work or move from teacher-
directed instruction to Socratic
SEMINArs

CAST | Until learning has no limits

Proficient

Provide multiple options for

the methods used for response
and navigation within the same
assignment. For examples, some
students may use 1Pads, differ-
ent wnting utensils, keyboards,
woice recognition software, etc

Provide multiple options for
all students to use assistive
technaology like |Pads, voice
recognition, and 1.1 devices
regardless of variability.

Provide students with multi-
ple options to express their
understanding—and let them
suggest some ways of being as-
sessed, so they understand that
showing what they know is the
point rather than how well they
perform on a particular kind of
test Students may choose to
express their understanding in
text. audio. video, multimedia,
Irve presentations, and many
other ways.

Provide multiple tools and
strategies to help students
express their knowledge.
For example, allow students
0 COMpoSe 3 response
using traditional written
methods, blogging software,
or multimedia tools suchas
ThingLink or Emaze

Provide options for support
-and scaffolding throughout the
learning process and encourage
students to choose resources
that allow them to build their
own knowledge while working
in collaborative groups and
working independently In
collaborative groups, for
example, encourage students
to self-select roles; in class
discussions, have students
collaborate to design the rules
and structures.

Progressing

Toward Expert
Practice

Empower students to use
their own devices to respond
to and interact with materials
for all assignments (e g,
options to use headphones.
keyboards, manipulatrves,
joysticks, etc )

Empower students to assess
the need for and choose
technologies that work for
them to provide additional,
personalized options to
express their knowledge and
skills

Let students reflect on
astandard or a set of
competency or proficiency-
based rubrics, and then
independently create
authentic and innovative
products that allow them to
demonstrate their mastery of
the standard

‘When provided with a task,
or when independenthy
creating an authentic
product, students are
empowered to self-reflect
and select tools and materials
that will suppaort their
learning and challenge them
to strive for rigorous options
to express knowledge and
skills in accessible, engaging
ways using. and then building
upon, the tools they were
exposed toin class

Empower students to create
challenges that k=t them
productively struggle to
reach ngorous goals and
use supports as tools to help
them to make improvements
rather than making things
“easier” Encourage students
to provide feedback and
drive teacher instruction;
encourage them todefine
robes and expectations for
group wiork that include
routine monitoring and
reflection.

Handout #: 12¢
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at the Core

Module 20

Content:

Provide
options for
executive
functions (&)

Mowvak & Rodriguez

Actlon & Expres

Guide
appropriate
goal-setting
(6.1}

Support
planning
and strategy
develop-
ment

(6.2)

Facilitate
managing
information
and
resources
(6.3)

Enhance
capacity for
monitoring

progress
(6.4)

UDL Progression Rubric | Page 8

| @2018

HANDOUT Title: UDL Progression Rubric Page 8

Provide clear goals to
students so it's clear what
they must do to meet or
exceed expectations. For
example, post standards
onthe board and on
assignments, and articulate
those standards and goals
throughout the lesson.

Facilitate the process

of strategic planning.

For example, provide all
students with checklists
for tasks, due dates, and
planning templates to keep
students organized.

Provide scaffolds and
supportstoact as
organizational aids for
students. For example,
provide all students with
templates for note-taking.

Provide formative feedback
tools to students so they
can monitor their own
progress. For example,
provide students with
assessment checklists,
scoring rubrics, and multiple
examples of annotated
student work/performance
examples.

Handout #: 12h

Progressing
Toward Expert

Practice

Create conditions for
learners to develop goal-
setting skills. For example,
provide students with
standards on the board and
on assignments, but also
provide models or examples
of the process and product
of goal setting so all students
can develop personalized
goals while working toward
standards.

Facilitate the process of
strategic planning. For
example, provide students
not only with organizational
tools but with scaffolds they
need to create personalized
strategies to meet their

goals.

Provide exposure to
multiple scaffolds, supports,
and resources that act as
organization aids, such as a
wvariety of graphic organizers
or different strategies for
mote-taking.

Prowvide multiple
opportunities for students
to receive feedback from
the teacher, peers, and
themselves using a variety
of tools such as assessment
checklists, scoring rubrics,
and exemplars.

Encourage students
to create personalized
learning plans that
include goals that align
to identified standards
aswell as action

plans and strategies
that optimize
personal strengths
while addressing
individualized areas of
challenge.

Empower students

to self-reflect, self-
assess, and create
personalized action
plans to achieve their
identified goals. For
example, encourage
students to reflect on
how much time and
resources they need to
perform selected tasks
and then encourage
them to make personal
due dates and task lists
toreach their goals.

Empower students to
self-reflect, self-assess,
and independenthy
choose the most
appropriate supports
and resources that will
allow them to organize
information and
resources so they can
achieve their identified
goalls).

Empower students to
use multiple resources,
including teachers and
peers, to consistently
reflect on their
performance, collect
feedback, and revise
their work to promote
and highlight growth.

CAST | until learning has no limits”
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Title: UDL Quick Tips Page 1

Content:

& _—
ACCESS

Key Concept:
Present ideas and
information in multiple
ways

The Neuroscience:
"recognition networks"

The Goal:
Knowledge building

Representation

This document available online at hti

Objectives &
Benchmarks

To provide optimal challenges

Describe objectives in ways that

are clear and specific

When establishing goals and objec-
tives, begin by making a list of the
knowledge, skills, and (if applicable)
attitudes you want your students to
achieve.

Sort the list into two categories:
need-to-know (essential) and nice-to-
know (impertant. but not essential).

Differentiate between broadly-stated
goals and specific learning objectives

Objectives should be *SMART":
Specific, Measurable, Achievable
Relevant, and Timely.

Consider the wide range of abilities,
back; ds, and i of vour

From Theory to Practice: UDL“Quick Tips”

Based on Universal Design for Learning Guidelines by the Center for Applied Technology (CAST)

Instructional
Materials

To ensure equal access

Provide options in the way infor-
mation is presented

Present information in multiple
formats, including text. graphics,
audio, and video.

Make handouts and materials avail-
able well in advance of lecture and
related class activities.

Post lecture outlines (not necessarily
complete notes) prior to class, which
students can use as a framework for
note taking.

Create a glossary of terms for your
course and link to it from the content
pages of your website.

Develop a list of frequently asked
ey

students when designing activities
and assignments.

Develop a syllabus that clearly states

Decign electronic materials to be

policies, procedures,

to a wide range of users

due dates, and learning objectives.

and display technologies. Structure
materials for easy information
access.

cessproject.colostate.edu/documents/

Colorado State University

Teaching
Methods
To provide effective instruction

Provide options for building
knowledge

Whenever possible, tie new concepts
to prior knowledge.

Provide structure to the material:
highlight key concepts and explain
how they relate to course objectives.

Learning is more than a "spectator
sport.” Make it “active” and
participatory.

Start each lecture with an outline of
material to be covered and conclude
each session with a summary of key
points.

Use technology to increase and
enhance leaming opportunities
(RamCT discussion and quiz tools,
clickers, SmartBoards, etc.).

Consider reprasenting key concepts
graphically as well as verbally.

Assessment
Methods

To accurately measure progress

Use assessments that accurately
measure knowledge development

Develop assessments directly from
the objectives. even before designing
course content.

Consider alternatives to traditional
quizzes and exams.

Provide instructions for assignments
both verbally and in writing.

Monitor the effectiveness of instruc-
tion, e.g., “1-minute papers.” quick
surveys using clickers. mid-semester
evaluations, efc.

Provide clear expectations and
feedback.

Create a grading rubric and a set of
examples of what constitutes guality
work.

Page 1 of 3

The ACCESS Project is funded by the U.S. Department of Education, Office of Postsecondary Education. Grant # P323A080026.
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HANDOUT
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at the Core

Module 20

Describe objectives in ways that

ExpreSSIGn are measurable and achievable
Set goals and objectives that guide
instruction and assessment.

Define expectations at the beginning
of the course so that support services
can be amanged if neaded.

Communicate high expectations for
all students, while expressing your
willingness to make “appropriate
accommodations” for students with
disabiliti

Key Concept:

Provide students with
multiple ways to express
their comprehension and
mastery of a topic.

The Neuroscience:
"Strategic networks

The Goal:
Skill building

This document available online at http://accessproj

Title: UDL Quick Tips Page 2

Create an electronic archive of course
materials for student reference.

Adopt instructional technologies that

Consider adopting a "learner-cen-
tered" approach to teaching.
Structure classes so that students
take on multiple roles: facilitator,
recorder, presenter, etc.

Make leaming relevant. Draw on real-

help achieve leaming ities.

Provide digital equivalents of all
hardcopy handouts.

Provide options for students to
express what they know

Consider accepting alternative project
formats: oral presentations, videos,
newspaper articles, photo essays,
radio documentaries, community
research, web publications, etc.

Adopt instructional technologies that
increase communication and allow
for alternate modes of expression.

Provide ample time for online
i to allow for i
malfunction.

Require students to find and rate web
resources using criteria you've estab-
lished.

t.colostate.edu/documents/

life

Provide options for building skills

Emphasize time on task. Create
assignments that require to

Handout #: 13b

For writing assignments, allow for
drafts and revisions; consider using
peer review.

Use assessments that measure
skill development

Allow students to submit assignments
electronically, as iate.

practice recalling and ufilizing infor-
mation. Brain research confirms the
adage “Practice makes perfect.”

Allow students to grasp material in
their preferred leaming style and at
their own pace.

Help students in determine how they
leamn. Learning styles include visual-
linguistic (reading and writing), visual-

spatial (graphs and pictures), auditory
SRS i :

. or ki
and moving).

Begin each class with an essential
question that you will address
throughout the class. Have students
answer the question at the end of
class.

Capture students' attention to pigue
their interest in the topic.

Allow students to work in pairs in labs

where physical effort may disadvan-
tage someone with a disability.

The ACCESS Project is funded by the U.S. Department of Education, Office of Postsecondary Education. Grant # P333A080026.

Give prompt. ongeing, and instructive
feedback to support leaming and self-
assessment.

Page 2 of 3
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Title: UDL Quick Tips Page 3 Handout #: 13c

HANDOUT

Content:

Engagement

Key Concept:

Tap into students’
interests, challenge them
appropriately, and
motivate them to leam

The Neuroscience:
"Affective networks"

The Goal:
Attitude building

This document awvailable online at hit
The ACCESS Project is funded by the U.S. Department of Education, Office of Postsecondary Education. Grant # P333A080026.

Establish objectives that motivate

students to learn

Become familiar with student re-
sources on campus, including the
Office of Resources for Disabled
Students, the Assistive Technology
Resource Center, the Academic
Advancement Center, the Learning
Assistance Center, and others.

Invite students (both in writing and
aloud) to speak to you if they have
learning challenges.

Understand what is and is not an
“appropriate accommeodation.”

Consider the professional goals,
personal interests, and values of
students. Consider student diversity—
age, gender, culture, language, and
ability—when writing objectives.

Provide options in the ways
students can interact with
instructional materials

Ensure that examples and content
used in class are relevant to people
from diverse backgrounds and
experiences.

Use online discussion groups to
extend “contact time” Set standards
for quality.

Consider recording lectures and
posting them as a podcasts.

Provide captioning or transcripts for
videos.

Check for ancillary electronic materi-
als (CD-ROM and web content) to
accompany vour textbook.

Make a detailed course syllabus
available in the department or on the
Web prior to the first day of class.

/{accessproject.colostate.edu/documents/

Provide options for building
motivation and engagement

Create a welcoming class environ-
ment. Learn students' names, if
possible, and use their names when
calling on them. Arrive early to class
and greet students as they enter. Stay
a few minutes after to take questions.

Encourage greater cooperation
among students and contact between
students and faculty.

Use technology to increase class
communication (clickers. RamCT
discussions, etc.).

Create some “energy” during lecture
(e.g.. humor, anticipation, suspense)
to increase attention and recall.

lllustrate abstract concepts with
concrete examples. Point to reallife
examples from your own experiences
and those of the students.

Invite guest speakers to share their
perspectives on the topic at hand; Use
technology to connect them with
students via an online discussion.

Share your enthusiasm for the topic
by citing personal experiences,
research results, related news, etc.

Offer office hours in flexible formats:
face-to-face, email, telephone, etc.

Use assessments that accurately
measure emotional (attitudinal)
development

When applicable, have students
explore the meaning and value of
their learning experiences to them-
selves and to society.

For experiential leaming activities,
explore growth in the “affective
domain” through reflection papers.

Have students relate new concepts
and information to their own lives and
the lives of those affected.

Give prompt, ongoing, and instructive

feedback to support leaming and self-
assessment.

Page 3 of 3
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Content:

(¥

Build BACress

Universal Design for Learning Guidelines with bullet points

The Universal Design for Learning Guidelines

Provide multiple means of

Engagement

Provide options for

Recruiting Interest -

» Dyptimene indiwduai cholos and uTonamy @1
- wakse, and Ty 73}

& Minimize threass and diEsractions @)

Provide options for
Sustaining Effort & Persistence »

* Haighten salience of goals and chygcivesmn

= Yary d%and r 1o optimiza 1y
» Foster colfaboration and community @

= Incresse masry-angnaed foed back @4

Provide options for

Self Regulation

* Promote axpectations and balieds that
ogRimize moshation f&1)

& Faciizace personal coping skils and sraogies Ay
= Develop self-assescment and reflection @)

Expert learners who are

Provide multiple means of

Representation

Recogninon Neownrks
Thee "WHAT" of Learning

Provide options for
Perception

o Dffar ways of g the display of
= Ddfar fowr a)

!
& Dffar alvermatves for visual information .3

Provide options for

Language & Symbols o

* Clarily wocabulary and symibols 2.1

* Clarify syntas and sructure c.2)

* Support docoding of e, matharmatical nota ton,
and symboks 2

= Fromobe d x

*+ lllusirace shrough mukipke media @5}

Provide options for
Comprehension o

» Activace o supply background knowiedge @6
* Highiight patoerre. ontical features, big ideas.
and relasionships g3
= Guide infarmation processing and visualization 2]
» Masmilon transter and generaizanon o4

Handout #: 2

CAST  until learning has ne limits

Provide multiple means of

Action & Expression

Saranegic Metworks =
Thio "HOW" af Leaming o

Prowvide options for
Physical Action «

» Wary the methods for respanss and NIGganon &L
« Dptimize arcess ©o took and assisthe rechnaloges 43}

Provide options for
Expression & Communication ~

* Lisa mukiple media for communication &1

& Lise mukipia tools for consonuct om and compasiton )

* Build fluancies with graduated levels of suppon for
practice and performance sy

Prowvide options for
Executive Functions «

+ Guide appropriate goal-setting &1

= Suppart planning and strategy developmant @3

+ FacHitans Managing infcAmation and rescurces 167
& Enhance cagacisy far man baning progress s}

E Purposeful & Motivated Resourceful & Knowledgeable Strategic & Goal-Directed

udigudelines cast.org | © CAST, Inc. 2018 | Suggested Citation: CAST (2018). Universal design for leaming guidelines version 2.2 [graphic organizer]. Wakefis/d, Ma: Authos
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Module 20

HANDOUT Title: Universal Design for Learning Guidelines CAST

Content:

* Universal Design for Learning Guidelines

|. Provide Multiple Means of Il. Provide Multiple Means of

Representation Action and Expression

1: Provide options for perception 4: Provide option: for physical action

1.1 Offer ways of customizing the display of information 41 Vary the methods for response and navigation
1.2 Offer alternatives for auditory information 4.2 Optimize acoess to tooks and assistive technologies
1.3 Offer alternatives for visual information

2: Provide options for language, mathematical 5: Provide options for expression and communication
expressions, and symbaols
5.1 Use multiple media for communication

2.1 Clarify vocabulary and symbols
2.2 Clarify syntan and structure

5.2 Use maltiple tooks for construction and compeosition

5.3 Build fluencies with graduated levels of support for

2.3 Support decoding of text, mathematical notation, practice and performance

and symbals
2.4 Promote understanding across languages
2.5 |Bustrate through multiple media

3: Provide options for comprehension &: Provide options for executive functions:

3.1 Activate or supply background knowledge

3.2. Highlight patterns, critical features, big ideas, and
relationships

&.1 Guide appropriate goal-setting
6.2 Support planning and strategy development
6.3 Facilitate managing information and resources
3.3 Guide information processing, visualization, and S

spulats &.4 Enhance capacity for manitoring progress

3.4 Maximize transfer and generalization

lll. Provide Multiple Means of
Engagement

7: Provide options for recruiting interest

7.1 Optimize individual choice and autonomy
7.2 Optimize relevance, value, and authenticity

7.3 Minimize threats and distractions

B: Provide options for sustaining effort and persistence

E.1 Heighten salience of goals and objectives

| B.2 Vary demands and resources to optimize challenge
| B.3 Foster collaboration and commanity
| B4 Increase mastery-oriented feedback

9: Provide options for self-regulation

9.1 Promote expectations and beliefs that optimize
it

9.2 Facilitate personal coping skills and strategies
9.3 Develop self-assessment and reflection

Handout #: 3

Resourceful, knowledgeable learners Strategic, goal-directed learners Purposeful, motivated learners
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HANDOUT Title: UDL Guidelines: Engagement

Content:

UDL Guidelines: Engagement

AFFECTIVE METWORKS:
THE WHY OF LEARNING

Provide options for self-regulation
+ Promote expectations and beliefs that =——
optimize motivation

For more examples visic:
hitp:/ ftinyurl.com/SUSDUDLguidelines

Examples: modeled
high expectations,

embaddad student seff |
reflection of behavior,
behavior contract, ete.

Examples: Student set leaming goals, progress
charling, project based learming, cliss activities
that elicit peer and personal feediback. ele.

Examples: Behavioral checklists. /",{';:_:-\
wacher think-a-louds modeding i3
Trustration siralegies, imers,

break area, digital Bxper course, k.' gt
rewision, model persevering, etc. 00N

Examples: Choices offered thar Y

represent different DOK levels,

restiicling of choice. yering

I standards together into one goal
aftar they hoth have heen masiersd

= Facilitate personal coping skills and
strategies

Engagement

+ Develop self-assessment and reflection

Provide options for sustaining effort and

persistence
+ Heighten salience of goals and

separately, zone of proximal
deveboprient, elc.
VIMALZIES T ZHEF
{ Examples: Learning gosl displayed in multiple ways, stugents restating e
learning goal. shoet t2rm objectives that trace to over arching lsaming

yoal, model of work samples that exemgplifies leaming goal, ele.

objectives

= ‘ary demands and resources to optimize
challenge

= Foster collaboration and community

« Increase mastery-oriented feedback

Examples: Clear specific feedback (digital
of no-tech), FAST - frequent, accurate,
specific & timely, ate.

{Examples: Pariner work, Student Learning Communiies,
peer reviews, peer aditing, digital collaboration wia 2
|earning managemeant System, team roles, sto.

{Examples: Aszignment choices, sudents
selecl tools needed for & choce, sSudents

Provide options for recruiting interest J

+ Optimize individual choice and autonomy

* Optimize relevance, value, and
authenticity

« Minimize threats and distractions

design hesr own chiges, students chonse

mples: Using students’ inlerests o
ake CONCENLS refevant, students apnly
concepsd 1o 8 phwsical expenence, telling
engaging stories. drawing from cuftural

which method they'd like for leaming, et
backgrounds for contert examples, el whal’s

b You( [T

Examples: Postive Cassronm culiure, risk raking is "
encouraged, clear kaming space and leaming objective. Ty
resieralive justice, finding behavioral Tundions, now k‘ - I/:.
experences champlioned, et

Handout #: 4
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HANDOUT Title: UDL Guidelines: Representation

Content:

UDL Guidelines:Representation

For more examples visit:
htp:/ ftinyuel.com/SUSDUDLguidelines

v Examples:
R Examples: Revisiting & = ’G :rqnmzem- ;’E:: Representations
THE WHAT OF LEARNING prerequisite skills of & concept, £ 9 aoe, \nsuall gt | Across domains,
= KWL chart, showing concapt tﬁb I% moets, checklsts, || 2PPYIND
= hrough students' inerests, graguel release, CONCEp!s 10
o oo— designated ELD ate. = chucking nm'l':‘l?pl student interast,
e into smaller parts. m:djsm
_,__,“:' Provide options for comprehension o o absuract
— » Activate or supply background knowledge=d | obeciva, concapt 4 S | coreseniations,
q_, development. Scorng —— — . e.lr_.
~ = Highlight patterns, critical features, big i S e
ideas, and relationshi L% =
o B ps / - . ! 1524
D_h + Guide information processing, f Examples: visuais connected Y | exampies: Highighting key i
visualization. and manipulation 1o vocalukary, vocabulary wall, i struchure o concepl, connect f_'\
q_' ¥ p digitad vocabulary bank, jargon 0 prior leaming, root word Examples:
x o SR remaval, opltions ihat simplity dhagrams. bolded headings, Presentation
+ Maximize transfer and generalization hLarluuage around a concept, y etz apps (sides,
. ) Y J ez, powlnon,
Provide options for language, €tc), using
- ) physical models,
mathematical expressions, and symbols - - : Google infographics,
Examples: Text-to-speech, handwriting transiate, embedding chars, graphs
rRcognizing calculators, e-dexts with kinks and visuals, wond walls, ote 2

+ Clarify vocabulary and symbols definitions, math formula posters that define

and provide example, elc.

G X

+ Clarify syntax and structure

» Supporting decoding of text, mathematical =
notation, and symbols

senience frames, staked
transiatons, embed visuals
with CC translations. etc.

= Promote understanding across langugages

Examples: Using presentaion

software, color coding, font size, m = @
= lllustrate through multiple media Gantrast in backy adding

sound. changing speaking rates.

uSing ViSusIS 10 Supporn

undersianding, simpldying the

wvisual layout information, etc, . 4 ﬂ

Provide options for perception
* Offer ways of customizing the display of

Examples: Closed caplioning
on videos, incorporating
<= movement and pictunes within
52 lessons, use of emojs.
incorparatng on fow chans,
use ol infographics,
presentation software, eic,

information /
+ Offer alternatives for auditory information CHMIpAoE DSt ing & It i Aoy

showing it, incorporating touch into a lesson, verbal
reminders, incorporating stories or analogies that
help Increase CoMpREnEnsion, eic.

« Offer alternatives for visual information

¢.‘.'._.4|d. L

-

Handout #: 5
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HANDOUT Title: UDL Guidelines: Action @ Expression Handout #: 6

Content:

UDL Guidelines: Action & Expression ...z

les: Supply table, supply Examples:
Examples: Prompts that ask B list. reflective comvarsations Student created
students to self set goals, students about what worked and didn't graphs,
select number of problems, work, intentional design chackdists,
Project Based Leaming, students constraints to lesson |, ete. student created
. rage effon, etc. . arades,

behavioral sell
mionitonng
cheack-off. etc.

Provide options for executive functioning mm;;-;":mmﬂ @ -
« Guide appropriate goal-setting gles, number talks,

XPression

showme, educreations, think- 4 "Jl
= Support planning and strategy Slouds, ate. gﬁ;
Ll l development
+ Facilitate managing information and f Eampics: Pop Bt thot students \
D resources could use for a task. assgnment g ?
i o lists, choices: provide opéions for iR
e = Enhance capacity for monitoring progress voice, movement, wiling, & ar. [,
o L_milr of physical manipulatives, etc, | = | "%

) Ccommunication

.— Provide options for expression and o Ebc(| @
: ) /

. > o # Examples: Gradual release (| do, we do, you do), %
'( » Use multiple media for communication peer iuioes, moded projects hat align vth choices Examples: Use of spall
offered, exampie problems that use different check, grammar check,

regresentalions. diferentialed leedback, DOK lavels, spesech 10 2, Senlence
slarters, graphic organizers,

popplet. text to speech, etc.

= Use multiple tools for construction
and composition

« Build fluencies with graduated levels of ~d
support for practice and performance

fExamples: Choices on how 1o ._3 .1 ' s m— i =
i i i i anewer, choices on how to leam - Examples: Adagptive ke . ANSWering options
Provide options for physical action rissiipiasgidarink T e oL
teacher guided), can use pencil use of different types of apps thal solve a similar
+ Vary the methods for response and and paper as well 85 vaice, problem, adaptive gripes for pencils and pens, etc.
inati choicss that being movement %
navigation \and the arts, etc, ” ’

* Optimize access o tools and assistive
technologies I
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; HANDOUT ~ Title: 2nd Grade UDL Lesson Plan Handout #: 7@

Content:

1of3
Exampie UDL General Music Lesson Plan — 2% Grade

‘Will Houchin — Berklee Institute for Arts Edwation and Special Needs

2" Grade UDL Lesson Plan

Lesson Title: Mi-Re-Dao Creation Incorporating | Bought Me A Cat
Grade Level: 2nd Grade

Number of Classes Needed for Lesson: 1-2

Prior Learning Connections: Students are familiar with the song "I Bought Me A Cat.” Students
have sung, played, and labeled melodic patterns using Mi-Re-Do (MRD) and are also
comfortable with 4-beat rhythm patterns that feature TA, TITI, and TOO rhythms. Additionally,
student have had experiences playing Mi-Re-Do patterns on mallet percussion.

Objective: Create and perform a melodic pattern using Mi-Re-Do to represent an animal in the
song ‘Bought Me A Cat’ using voices or pitched percussion

The California Arts Standards for Music:
Anchor Standard: Generate and Conceptualize artistic ideas and work (2.MU:Cr1)
a. Improvise rhythmic and melodic patterns and musical ideas for a specific purpose.
b. Generate musical patterns and ideas within the context of a given tonality {such as
major and minor) and meter (such as duple and triple).

Anchor Standard: Organize and Develop artistic ideas and work {2.MU:Cr2)
a. Demonstrate and explain personal reasons for selecting patterns and ideas for music
that represant expressive intent.
b. Use iconic or standard notation and/or recording technology to combine, sequence,
and document personal musical ideas.

Anchor Standard: Refine and complete artistic work (2.MU:Cr3.2)
Convey expressive intent for a specific purpose by presenting a final version of personal
musical ideas to peers or informal audience.

Lesson Process:

1. Teacher (T) and Students (S) review { Bought Me A Cat. S are encouraged to sing and do
the movements for the animal parts. T and S sing the song again, this time for each
animal, T sings a Mi-Re-Do (MRD) pattern and S echo back. § may sing and or hand sign
the pattern back to the teacher.

2. Tasks Sto help create a MRD pattern to sing for an animal. T displays one of the rhythm
visuals from the rhythm bank. T and S review rhythm then S suggest MRD Solfege
syllables for each rhythm. T and S sing pattern as the new sound for that animal.

CALIFORNIA COUNTY SUPERINTENDENTS
ARTS INITIATIVE
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3 HANDOUT ~ Title: 2nd Grade UDL Lesson Plan Handout #: 7b

Content:

2ofd
Example UDL General Music Lesson Plan — 2% Grade
'Will Houchin — Berklee Institute for Arts Edustion and Special Needs

3. TandS repeat the process above, but this time add a pitched percussion instrument
(xylophone). T and 5 create and sing the pattern, the T models performing pattern on
the xylophone. T displays Solfege-To-Mallet Visual and models how to transfer Solfege
syllables to mallet notes. Select 5 volunteers take turns attempting the model pattern.

4. Tintroduces MRD pattern creation to 5. 5 working alone, or in groups of 2 select an
animal and a laminated rhythm card from the Ta-TiTi-Too Rhythm Bank. 5 practice the
rhythm then assign Solfege syllables to each sound. S can sing the patterns or play them
on a xylophone. 5 can write the syllables on the spaces below the notes, or use colored
circles that match the bars on the mallet instrument and the Solfege-to-Mallets Visual
displayed in the room. S are to try 4 different MRD patterns before deciding on a final
pattern for their rhythm and animal (~8min). A timer is displayed to help students
manage their time. T floats to monitor S progress and address any pitch or rhythm
related errors 5 make be making.

5. 5decide on final pattern, write it on their card, and determine whether they will sing,
show the signs, play, or some combination of the three. They then prepare their part for
the song. A timer is used to focus S attention. {~2min)

6. Tleads S through song again. This time, when each animal is sung, that group performs
their newly created MRD pattern as part of the song.

7. Instruments, Animals, and MRD Patterns are placed as stations around the room. S
move in groups from one station to another to read, sing, sign, and play each other's
patterns.

8. 5return to their seats and discuss with T their thoughts and experiences. “Which animal
pattern did you like the best? Which one reminded you most of the animal it
represented? Why did you make your pattern the way you did? If you could change
something about your pattern, what would it be?”

Materials Needed:

orff Xylophones/Metallophones (or other melodic percussion)

Animal Visuals

Laminated Rhythm Cards (Ta/TiTi/Too) with spaces for Solfege Syllables
Dry Erase Markers

Red, Orange, and Yellow colored circles

Solfege-to-Mallet Motes Visual

Visual Timer

Assessment: Single Column Rubric

CALIFORNIA COUNTY SUPERINTENDENTS
ARTS INITIATIVE






		Title: 2nd Grade UDL Lesson Plan

		Number: 7b

		Image: 

		Source Credit: 






Creativity @
at the Core

Module 20

; HANDOUT _ Title: 2nd Grade UDL Lesson Plan Handout #: 7€

Content:

2af3

Example UDL General Music Lesson Plan = 2™ Grade
'Will Houchin = Berklee Institute for Arts Education and Special Needs

e Visual Timer

Notes/Reflection: In future versions of this lesson, | would have trimmed down the rhythms
available to just 2-4 key rhythms so that more of the focus could be put on the Solfege. | also
would include more experiences singing Solfege assigned to the rhythms as a group first, before
transferring it to the instruments and working in groups.

UDL Principles:

e Multiple Means of Engagement
o Choice of singing and/or playing instruments
o Displayed timer for self-management
o Writing the melodic patterns
o Choice of group or independent work
o Use of familiar song and choice of animals

¢ Multiple Means of Representation
o Solfege patterns are sung, used with hand signs, and written on the board
o Rhythms for patterns displayed on board and with cards
o Use of color to represent solfege

¢ Multiple Means of Action and Expression
o Use of color or written solfege
o Choice of Performance (singing/playing/signing)
o Choice of Rhythmic Complexity
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Kindergarten UDL Lesson Plan
Lessom Title: The Sound Aguarivm

Grade Level: Kinderzarten

rurnber of Classes Needed for Lesson: 1-2

Objective: Students will create a soundscape that incorporates high, low, fast or slow sounds to
reprezent a fish or animal that they might encoenter at the aguarium.

The California Arts Standards for Music:
Anchor standard: Gensrate and Conceptualize artistc ideas and work [K.MU:Crl)
2. 'With guidance explore and experience music concepts {such as beat and melodic
Contowr).
b. with guidance, generste musical ideas (such a5 movements or motives).
Anchor standard: Organize and Develop artistic ideas and work (K.MUCr2)
g 'With guidance, demonstrate and choose favorite musical ideas.
b. with guidance, organize personal rusical ideas wsing iconic notation and/or recording
technoloy.
Anchor Standard: Select, Anglyze, and Interpret artistic work for presentation (K.MMUPrd 2]

high/low, lowd/soft, same/different in & variety of music selected for performance.

Priar Learning Connections: Students have an understanding of the concspts of HMEH and LOW
2= well 35 FAST and SLOW. Students have also had various sxperiences playing 3 varisty of
ungitched percussion instruments.

Differentiation/Aaccommodations:
& Represented Disabilities in Class:
Autism, Communication, Developmental Delay
& Other Student Meeds:
= Student with sewsre sound sensitivity {loud noisss)
® Morm putting hands over =ars during loud activices
= Student with sewere sngety issues
= Student in foster care situationfunstable home situation

Assessment: Criteriz Chart

Lesson Process:

1. Teacher (T} reads the story My Visit to the Aguanum. As the story i read, T encourages
students to think gbout how the different animals might mowve around in the ocsan as
well 3z if they could make sounds, what sounds might they make. After reading, T asks
the students what their favorite animal was and how it might move and what sound it
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might make. students {5) model their ideas and the other students match their
movements/sounds. &s 5 demo, T asks follow up guestions like, “\Was that animal
miaking a HIEH sound or a LOW sownd? or “Were they moving FAST or SLOW?" etc...

[l

T displays/projects image of the cosan underwater and plays a recording of Camilie
saint-5aens’s The Aguarium from The Carnival of the animals. 5 listen to the song seated
and imagine their favorite animal from the story moving through the ocean. As they
listen, T asks 5 to answer some guestions in their own mind. Was it BIG or SMALL? If it
was BIG, do you think it would make a LOUD SOUND? Did it mowe FAST or SLOW? Was it
at the HIGH near the top of the ocean or LOW near the ocean fioor? For the second
listem, 5 move to the music silently and demonstrate how they imagined their animal
moving. T then directs 5 to move in specific ways for practice. “Move like & FAST animzl.
Fiove like & SLOW animal.”

3. Tintroduces idea of creating sounds for the animals. Using 2 projected version of the
soundscaps Planning Sheet, the T chooses an animal and walks throush the process of
creating & sound. T models how to wse the sheet and solicits input from the class on
what FITCH, SPEED, WOLUME, and INSTRUMENTSWOICE that they should use. The T
then demonstrates performing that sound: “1 am an eel” *makes planned soundscape®

4, 5are placed into small groups of 3-4. T goes over svailable sea animals and asks groups
to decide which one they would like to be. 5 then use the Soundscape Planning Sheet to
plan their sowund. various UPP are available for students to try and discower which fits
their plan best. 5 are given the option to use just one sound or combine sounds to create
something new. Addigonally, scarves and other movernent props can be made available
for students o 3dd a visual/maovement component to their sound. This exploration and
planning period can kast for about 10 minutes. After 10 minwtes stedents are given a
final 2 minutes to practice their soundscape to perform for the class.

5. Each group takes a turn sharing which animzl they chose and their soundscape. After
their T asks & what kinds of sounds they heard [HIGH/LOW, FAST/SLOW, LOUDYSCOFT). T
cen glsc 3:% the group why they made the choices they did for that animal. additionally,
the groups can be placed around the classroom with a picture of their animzl at their
feet. & guest (such 2= classroom teacher or administrator or another class) can tour the
“squarium” and the groups create their soundscape as they walk by

Materials Meeded:
& Recording of “The Aguarium” — 53int-53ens
& Ny visit to the Aquarium [Children's Book) - aAliki
& Soundscape Planning Sheet
& Varisty of unpitched percussion (Rhythm sticks, Hand Drums, Shakers, Jingie Bells,
Trigngles, etc..)
Lerninated Pictures of S23 Creatures
Ooean (Underwater) pictures
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& Scarves and other movement props

mMotes/Reflection: In future versions of this lesson [ would like to include mors time and space
for students to share the thought processes for their decision making as well as reflect on their
own and others” sound creations.

UDL Principles:
& Pultiple Means of Engagement
S Aguariurn theme represented through Picture Book, Sound Recording, and
Displayed images
= Students work in groups
o Student sutonormy
&  Multiple Means of Representation
= Musicel concepts represented through sound and movement
Exemplar modeled by tsacher
Planming sheet to structurs ideas
&  Multiple Means of Action and Expression
o Choice of music concepts to inclede
= Choice of sounds (instrements, voices)
= Choice of Animal to represent
= Ability to incorporate movements

[}

)
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5™ Grade UDL Lesson Plan

Lessom Title: Tam-Ti [Dotted Cuarter Mote-Eighth Mote) Cut and Paste Composition Project
Grade Level: 3" Grads

Mumber of Classes Mesded for Lesson: 1-2

Objective: Students, in groups of 2, will create and perform a musical composition that indudes
& rnelody for soprana recorder and an ostinato that uses the Tarm-Ti {Dotted Quarter Note &
Eighth Mote) rivythm.

The California &rts Standards for Music
Anchor standard: Organize and develop artistic ideas and work (5. MUCr2)
g. Demonstrate selected and developed musiczl ideas for improvisations, arrangements,
or comgositions to express intent, and explain connection to purpose and context.
b. Use standard and/or iconic motation andfor recording technology to document personal
rivythmic, melodic, and two chord harmonic musical ideas.

anchor Standard: Refine and complete artistic work (S.MUCr3.1)
Eveluzte, refine, and docuement revizions to personal music, applying tescher-provided and

Anchor Standard: Refine and complete artistic work [5.MUCr3.2)
Present the finzl version of personal created music 1o others that demonstrates craftsmanship
gnd =xplain connection to expressive inbent.

Prior Learning Connections: Stedents have developsd & familiarity with the Tam-Ti end Dotied
Cararter Note & Eighth mote rhythm and notation through varicus experiences singing, playing,
reading, and composing.

Differentiation/Accommodations:
= Represented Disabilities in Class:
SLD-Reading, SLO-Writing, Autizm, Health {ADHD]

Assessment:  Sngle-colurmn rubric
Student reflection in class

Lesson Process:

1. Students (5] g=t recorders while Teacher (T) displays Tam-Ti Melodic Fragment Bank on
board. T asks 5 1o lock at the fragments and pick one to play for the dass. 5 volunteers
play select=d fregment for dass. 7 asks all 5 o say rhythm and play specific melodic
fragment 35 a group to emphasize Tam-Ti rivythm.

Handout #: 78
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Z. Trmodeis on board with how 1o take fragments and arrenge them into & melody. T
models on recorder new melody. T then creates an ostinato to sccompany the melody. 5
pat and say cstnato while T plays recorder melody.

3. TEgoes over expectations for sctvity

2. S:zslect3 parner

k. Sin parimers go throuzh melodic fregment bank, and select 4 fregments to use to
create a melody. At l=ast one fragment must have a Tam-Ti melody

C. 5Sthen glue the fragments to the Cut and Paste Composition page to create their
rmelod

d. S=elect 1 or 2 ostingte rhythms from the ostinato rhythm bank for their ostinate
and then write it on the Cut and Paste Composition pags.

e. 5Sthen practice performing the piece. Partners can choose 1o either play the
drum or recorder.

4. T places a timer for 10 minutes and outline of the expectations an the board and the 5
begin their work. T fioats around and provides guidance and assistance as nesded.

5. After 10 minutes, T a3sesses the progress of the 5 and either adds more time or mowves
to sharing.

nz.
6. With last 5 minutes of class, 5 groups share their progress and work for the dass. 5 an

either perform if they are ready, or share whers in the process they are and what plans
they have or challenges they are facing.

7. Additional group work time can be provided in future classes o allow S to finish project
and prepare for performance.

8. ‘When 5 perform, T assesses using rulbric. Other 5 are asked to offer compliments and
Criticism.
g “what ars some things you LIKED 3bout their commpasition and performance?”
b. “what are some things this group can improve upon?”

8. Tasks s their thoughts on composition process.
g. “Did you find this way of composing easy?”
b. “Da you prefer it over composing the traditional way?*"
. “What do you like/dislike about it?"

MMaterials Meedead:
& Handouts: Cut and Paste Composition Faper, Melodic Fragment Bank, Cstinato Rhythm
Bank
& Srissors, Glue Sficks, Pencils
& Biusical Instruments: Soprano Recorders, Unpitched Percussion {Hand Crums)

Motes/Reflection: In future lessons | would de more guided playing of the melody bank as well
and more previewing in prior classes. | was happy with the rate students worked and where
they wers at by the end of the class. In the next class, they wers able to reflect on where they
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wers 3t and their level of performance and work towards fine tuning their compositions snd
miaking thern ready for sharing with the class.

UDL Principles:
& Rultiple Means of Engagement
o Students working in partners (student choice)
o Student sutonomy
o Peerand Self-Azsessment
o Expectations presented with rubric
o Manage self-directed time with Timer
& Multiple Means of Representation
o Exemplars presented visuglly
o Exemplars modeled by teacher and performed by stedents
& Multiple Means of Action and Expression
o Compositon and Performance
o Choice of melodic and riwthmic complexity
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Will Houchin — Berklees Institute for Ars Education 2nd Special Needs

I

Handout #: 8

MRD Composition Criteria Chart Student Assessment
Standard

Concept -
Student(s)| occurotely performed the

Pitch pitches of their composed pattern by
singing, ploying. and or showing the
haond signs.

The rhythm for the composed animal
pattern was performed occurotely

Rhythm
The student wos focused ond

productive during the time given for

Engagement independent/group work. They
cregted 4 AMAD paotterns before

deciding aon a finol one.

The student(s] performaonce of their
MRD pottern was procticed and

Performance
confident.

Z PN
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UDL General Music Lesson Plan - 2nd Grade

il Houchin/Rhoda Bernard ~ Berkbes nstitute for Arts Education and Special Needs

MRD Composition Student Assessment

occurately in composition.

Concept Criteria
Studerit{s) accurotely performed the Improvise rhiythimic and melodic
pitches of their composed pattemn by patterns and musical ideas for a
Pitch singing, ploying, and or showing the specific purpose.
hand signs.
Improvise rhythmic and melodic
hvth The rhythm for the composed animal patterns and musical ideas for a
Rhythm pattern was performed accurately. specific purpose.
Generate musical patterns and ideas
within the context of a given tonality
{such as major and minor) and meater
Composition Student uses musical elements {such as duple and triple).

Use iconic or standard notation
and/for recording technology to
combine, sequence, and document
persanal musical ideas.

Composition and
Reflection

Student mokes purposeful choice of
the pattern for their compasition.

Demonstrate and explain personal
reasons for selecting patterns and
ideas for music that represent
expressive intent.

Convey expressive intent for a
specific purpose by presenting a final
version of personal musical ideas to
peers or informal audience.

Handout #: 9
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